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Abstract: Renovation of refresher training programs for school teachers is one of the important parts in
the contents of the Project on fundamental and comprehensive renovation of the Vietnamese education
after the year of 2015. However, in order to build up a complete program in line with the trend, the
process of experimenting and evaluating refresher training programs for school teachers always plays a
crucial role. At The University of Danang - University of Science and Education, improving the quality of
refresher training programs for school teachers has always been a significant task in the university's
development strategy, contributing to the successful implementation of the mission of training high-
quality human resources to meet the country's demands in the period of integration and economic

development.

This article presents the results of the evaluation of the refresher training programs for school
teachers conducted by The University of Danang - University of Science and Education as well as

influential factors.
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evaluation of refresher training programs for school teachers; teacher.

1. Overview

Renovation of refresher training programs for
school teachers is one of the important parts in the
contents of the Project on fundamental and
comprehensive renovation of the Vietnamese education
after the year of 2015. However, in order to build up a
complete program in line with the trend, the process of
experimenting and evaluating refresher training
programs for school teachers always plays a crucial
role. At The University of Danang - University of
Science and Education, improving the quality of
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refresher training programs for school teachers has
always been a significant task in the university's
development strategy, contributing to the successful

implementation of the mission of training high-quality
human resources to meet the country's demands in the
period of integration and economic development.

In order to enable teachers to improve their
professional capacity to meet the demands of the
society, the training programs at the university are
always designed in a flexible and flexible manner.
However, in light of the renovation of the general
education curriculum, the development of refresher
training programs for school teachers has revealed
certain limitations, such as the lack of testing and
evaluation.

This article presents the results of the evaluation of
refresher training programs for school teachers
conducted by The University of Danang - University of
Science and Education and factors influencing this
situation.

2. Theoretical foundation and research methods
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2.1. Theoretical foundation

* Evaluation of the professional development program

Program assessment and accreditation are
conducted on the basis of accreditation standards and a
fixed process. While program accreditation takes place
every four to seven years, program evaluation is usually
conducted annually. Based on the results of assessment
and requirements of the labor market, the program is
modified or revised to ensure that learners are able to
meet the requirements of their profession. Program
accreditation is a combination of formative assessment
(called assessment for learning) - where the assessment
helps learners understand their own learning and
encourages them to learn better) and summative
assessment (called assessment of learning) to determine
the outcome that learners achieve) (ETS, 2007, Daniel,
Anthony, 2007) [2].

However, since quality is the result of many factors,
when evaluating or accrediting a training program, one
must consider it in a whole variety of factors such as
inputs, processes and outputs of the program (Peter F.
OLIVA, 1997; GAO, 2002, Program toolkits) [3], [4],
[5]. Program inputs include human resources, facilities,
funding, environment, time, etc. Processes include
teaching and learning processes, and program
management processes. Program outputs are considered
to be knowledge, skills and morality that learners
achieve. These factors are closely related and affect the
quality of training.

Assessment of professional development programs:
Professional development programs are designed based
on the assessment of learners’ needs. After each course
or professional development theme, the program
manager will collect learners’ feedback on the course or
theme they join (William J. Rothwell and H.C.
Karennas, 1998).

Brown (2001) defines “program evaluation” as a
process of collecting, analyzing and aggregating data to
continuously improve the curriculum.

According to A.C.Orstein and F.D. Hunkins — the
authors of the 7th edition of the book “Curriculum:
Foundations, Principles, and Issues” — “Evaluation of
professional development program is a process of
gathering data to decide, accept or modify or remove a
program”.
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Evaluation of a professional development program
is to find out whether the program designed, developed
and implemented produces expected outcomes/results or
not. The evaluation also identifies the strengths,
weaknesses or limitations of the program before it can
be officially, massively disseminated or defined to be
effective in a program implementation period.

* Types of professional development program assessment

There are four types of training/professional
development program assessment:

1. Appraisal/acceptance is the type of evaluation
that is implemented immediately after a program is
prepared. This assessment is primarily aimed at
reviewing the whole program development process,
program content and the format in accordance with
regulations, guidelines and requirements on program
objectives and quality.

2. Formative assessment is the type of evaluation
that is implemented right in the course of implementing
the program. This assessment involves each stage of the
program implementation for the purpose of seeking
feedback to improve or adjust the program.

3. Summative assessment is a type of evaluation that
is performed at the end of a course. The purpose of this
type of assessment is to collect information about the entire
program and consider whether the program is valuable or
not. The overall review aims to identify whether the
program has achieved the set objectives or not.

4. Performance and effectiveness assessment is the
type of evaluation performed when a program is
completed after a certain period of time.

» Criteria for refresher training programs for
school teachers

- Program Obijectives: Training objectives are in
line with missions, educational objectives, functions and
duties of a university, and at the same time, associated
with the needs of learners and the labour market ‘s
demand for human resources, the country’s cause of
industrialization and modernization.

- Program Contents: The program consists of a
system of subjects to equip learners with the knowledge,
skills and attitudes to meet requirements of employers,
meeting the program objectives according to the
Ministry of Education and Training’s legal documents.
The program is consistent with learners’ psychology
and expectations, the mission of a university, the goal of
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the country's socio-economic development and the
globalization trend and meets teacher professional
standards.

- Program duration: The time amount for fields of
knowledge is allocated properly to ensure effective
professional development.

- Conditions for program implementation: In order
to implement the program with quality and efficiency, it
is necessary to ensure the sufficient number of lecturers
qualified and capable of carrying out the training
according to their assigned tasks and requirements,
managers and support staff who are qualified and
experienced in performing the tasks, technicians and
technical staff are proficient in  professional
requirements involved in the program implementation.
Conditions on facilities and equipment for the program
should meet the professional development objectives,
content and duration.

- Lecturers, administrators, technicians and staffs
implementing the program: To ensure the sufficient
number of lecturers qualified and capable of carrying
out the training according to their assigned tasks and
requirements, managers and support staff who are
qualified and experienced in performing the tasks,
technicians and technical staff are proficient in
professional requirements involved in the program
implementation.

- Facilities and equipment for the program:
Conditions on facilities and equipment for the program
should meet professional development objectives,
content and duration to ensure highly effective program
implementation.

2.2. Research Methods

A survey of 92 teachers who have participated in
professional development programs offered by The
University of Danang - University of Science and
Education was carried out.

In this study, a system of methods used includes
theoretical research, expert consultancy, questionnaire
survey, observation, interview and mathematical statistics.

For the questionnaire survey method, a self-
assessment questionnaire was designed for teachers in

order to understand the current status quo of refresher
training programs for school teachers through the
following aspects; 1) Objectives and impacts of
professional development programs on teachers’ capacity;
2) Contents; 3) Teaching methodology and organization of
learning activities; 4) Courseware; 5) Instructors; 6)
Facilities and factors affecting the status quo of refresher
training programs for school teachers. The teachers’
feedback on each aspect is based on four levels:
[ - Disagree, 1 - Confused, 1 - Agree [1 -
Absolutely agree.

All collected data was processed using the SPSS
21.0 software.

3. Results and evaluation

3.1. Teachers' feedback on objectives and
impacts of professional development programs
on teachers’ capacity

The assessment scores that teachers participating in
the training gave to each criterion are used to calculate
the average score the teachers giving to aspect 1 -
Objectives and impacts of professional development
programs on teachers’ capacity. The distribution of
teachers’ scores for aspect 1 is shown below (Table 1).

The scores teachers giving to the impacts of
professional development on teachers’ professional
capacity vary from 1.5 to 4.0 with an average of 57
teachers achieving 3.22 (maximum score = 4.0) and a
standard deviation of 0.636, indicating that the teachers
surveyed believed that the objectives of professional
development programs on teachers’ capacity was
appropriate and the programs had a great impact on
their professional capacity.

The average score distribution ranging from 2.5 to
4 shows that most instructors believe that professional
development is effective in enhancing teachers’
professional competence and that it is a necessary
activity to develop professional competence and an
opportunity for teachers to connect, exchange
professional knowledge and also wupdate their
knowledge and skills to be employed in teaching.
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Table 1. Percentage of Teachers’ feedback on objectives and impacts of professional development programs on

teachers’ capacity (N = 92)

No | Opinions (%)
I. Objectives and impacts of professional development programs on o o o) ®
teachers’ capacity
Continuous professional development is a necessary activity to | 5.2 17 | 293 | 63.8
1 help teachers develop their skills and professional capacities,
research and complementary capacities.
2 Teachers’ professional capacity is enhanced after each training | 13.8 | 13.8 | 43.1 | 29.3
session.
3 Training is an opportunity for teachers to connect, exchange 0 10.5 | 404 | 49.1
their expertise, skills, research results and experience with peers
inside and outside schools.
4 Lots of knowledge and skills gained through refresher training | 1.8 19.3 | 439 | 35.1
programs for school teachers are effectively applied to teaching
and educating students.

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.
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Figure 1. Percentage of teachers' assessment of objectives and impacts of professional development programs on
teachers’ capacity

3.2. Teachers' assessment of contents

Table 2 shows that in the majority of criteria for
content assessment, the proportion of teachers selecting
“Agree" and "Absolutely Agree" is very high, indicating
that the teachers highly appreciate the criteria related to
the program contents.

Regarding the program contents, the teachers agree
that they have been trained in professional capacity,
education competence and social understanding,
teaching capacity, pedagogical capability, capacity to
assess learners,...

In addition, the results of the data analysis also
show that in some criteria related to the program
contents there is a high rate of teachers choosing
“Disagree" and "Confused". These contents do not meet
the needs of the teachers in general, so they need to be
adjusted to improve the quality of professional
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development. The contents that need to be revised
include foreign language proficiency, research capacity
and the publication of research works nationwide and
worldwide, and the capacity for social criticism.

The results of the analysis of teachers’ feedback on
the program contents show that the average score varies
from about 1.5 to 4.0 (the maximum scale = 4);
however, the scores given by the majority of teachers
range from 2.50 to 4.0 and the average score is 2.99
with a standard deviation of 0.558, indicating that most
teachers highly appreciate the program contents - in
other words, the contents meet the teachers’ need for
knowledge improvement.

In addition, teachers
following contents:

- ICT skills.

- Skills for new methods of developing students’
competence.

have suggested some
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Table 2. Teachers’ feedback on contents (N = 92)

No | Opinions (%)

11. Contents O) @ ) @
5 Teachers have been trained in their proficiency. 5.3 15.8 50.9 | 28.1
6 Teachers have been trained in the competence of education | 1.8 7.1 60.7 | 304

and social understanding.
7 Teachers have been trained in foreign language skills. 23.2 30.4 375 8.9
8 Teachers have been trained in teaching competence. 0.0 7.0 42.1 | 50.9
9 Teachers have been trained in pedagogical competence. 1.8 1.8 40.0 | 56.4
10 | Teachers have been trained in integrated teaching. 1.8 9.1 345 | 545
11 | Teachers have been trained in differential teaching. 3.6 16.1 32.1 | 48.2
12 Teachers have been traine_d in assessment of learners' results | 8.9 16.1 429 | 321
towards the expected learning outcomes.
13 Teachers have been trained in the development of the general | 7.0 14.0 36.8 42.1
education curriculum.
14 Teachers have been trained in evaluation of education | 3.6 54 51.8 39.3
programs.
15 Teachers are trained in research and research guidance. 12,5 26.8 41.1 19.6
16 Teachers are trained in the design and dissemination of | 25.0 23.2 39.3 125
research results domestically and abroad.
Teachers are trained in the capacity to build a democratic | 1.8 23.2 50.0 25.0
17 | education environment in general education establishments
and the school cultural environment.
18 Teachers are trained in counseling, consultancy and student | 8.9 14.3 429 | 33.9
guidance.
Teachers are trained in the ability to cooperate with social | 1.8 19.6 46.4 | 32.1
19 L .
forces and community in the education of students.
20 Teachers are provided with competence to organize | 10.7 14.3 46.4 | 28.6
experiential activities and social activities for students.
21 | Teachers are trained in social criticism. 16.4 23.6 47.3 12.7
22 | Teachers are trained in political competence. 5.5 21.8 40.0 | 32.7
23 | The contents are updated. 3.6 28.6 357 | 321
The contents are appropriate and well connected with the | 1.8 22.8 42.1 | 333
24 practical requirements of the development of the general
education program.
25 The nur_nber of topics to be trained in an academic year is | 5.3 21.1 49.1 24.6
appropriate.

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.

3.3. Teachers' feedback on teaching methodology

The survey results show that the instructors’
teaching methodology is highly appreciated. The
percentage of teachers choosing "Agree" upwards in the
criteria is very high, proving that the methods used by
the instructors are effective. The instructors use a
variety of teaching methodologies, promoting the
learners’ positiveness and encouraging learners to
participate in practical and experiential activities. The
assessment of the results of the training courses is

conducted effectively and properly, which helps to
assess learners’ true capacity.

The scores given to the teaching methodology
range from 1.83 to 4.0, with the average score of 3.20
(maximum = 4.0) and a standard deviation of 0.555,
indicating that the methodology is highly appreciated,
bringing efficiency to the programs (Table 3).

Some assessment methods recommended by
learners in professional development programs are as
follows:
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- Encouraging teachers to carry out practice and
application.

- Hands-on exercises.

- Evaluation through hands-on exercises.

- Visual method and interpretation method.

- Evaluation through task performance.

- Writing assignments and experience.

- Evaluation through performance results.

3.4. Teachers'feeback on the courseware

The percentage of learners choosing "Disagree" in
the contents related to courseware is very low, and most
learners choose "Agree"” and "Absolutely agree” .

The results in Table 4 show that learners are
satisfied with the quality of courseware provided in the

programs. The courseware is adequate and timely,
meeting the learners' self-study needs, with a balance
between theory and practice. The courseware is updated
with educational reform issues and associated with local
educational practices.

It can be seen that the scores are in the range of 2.5
to 4.0, and the average score is 3.19 with a standard
deviation of 0.624. Teachers participating in the training
highly appreciate the quality of the courseware used in
the professional development programs. The use of the
courseware is highly effective for professional
development programs.

Table 3. Teachers' feedback on teaching methodology (N = 92)

No | Opinions %)
111. Methodology O) @ ©) @
25 Courses adopt a variety of teaching methodologies, | 0.0 155 46.6 37.9
promoting teachers’ positiveness and experience.
26 Courses mainly focus on explanation - illustration. 0.0 22.4 46.6 31.0
27 Courses encourage teachers to carry out practice and | 0.0 8.6 44.8 46.6
application.
28 Tefa(_:hers are evaluated at the end of the courses with 1.7 13.8 43.1 41.4
writing assignments
29 Teac_hers are evaluat_ed at the end of the courses with | 5.2 13.8 41.4 39.7
multiple choice gquestions and essays.
30 Teachers are evaluated at the end of the courses with | 8.6 8.6 43.1 39.7
hands-on exercises.
1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.
Table 4. Teachers’ feedback on the Quality of Courseware (N=92)
No Opinions (%)
1V. Courseware O] @ ) @
31 | Meeting teachers’ self-learning needs. 0.0 17.2 48.3 345
32 Providing adequate and timely courseware for teachers. 1.7 13.8 44.8 39.7
33 Compilation with a balance between theory and practice. 1.7 22.4 44.8 31.0
34 Expressions are easy to understand and easy to implement. 1.7 10.3 43.1 44.8
35 Updated with the trends of education reform in the world. 1.7 22.4 36.2 39.7
36 In accordance with teachers’ practical needs. 3.4 12.1 39.7 44.8

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.

3.5. Teachers’ feedback on the organization of
learning activities

In the criteria for the organization of learning
activities, there is a relatively low rate of teachers
choosing "Disagree”, and the majority of teachers
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choosing "Agree" upwards show that they are happy
with the organization of learning activities.

In addition, the results of the survey indicate that
direct and direct training is directly beneficial to the
retraining process.
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Table 5. Teachers’ feedback on the organization of learning activities (N=92)

No Opinions

(%)

V. Organization of learning activities

O] @ ® ®

37 .
professional development program.

Face-to-face instruction is commonly used in the | 1.7 13.8 | 50.0 | 345

38 Online instruction is effective and suitable for teachers. 6.9 19.0 43.1 31.0

39 . .
is the most effective.

The combination of face-to-face and online instruction 5.2 17.2 36.2 41.4

40 | The organization process is proper.

0.0 17.2 | 5.7 | 31.0

41 Duration for the training is reasonable.

5.2 155 | 43.1 | 36.2

42 .
appropriate.

Duration for each professional development subject is | 1.7 10.3 48.3 39.7

43 The organizational time is very reasonable.

6.5 174 | 543 | 217

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.

3.6. Teachers’ feedback on teaching aids,
facilities and supporting activities

In the criteria related to the facilities, there is a
relatively high rate of teachers choosing "Agree" and
"Absolutely agree”, indicating that the facilities meet
the requirements of teaching-learning activities,
contributing to improving the effectiveness of the
teaching and learning process. (Table 6)

The scores range from 1.33 to 4.0, with an average
score of 3.11 and a standard deviation of 0.702, and for
most teachers, the scores range between 2.5 and 4, 0.
The data shows that the facilities and teaching aids meet
the requirements of the professional development
activities, and the survey results also show that the
majority of teachers highly appreciate the favourable
conditions on time and work to enable them to attend
professional development courses.

3.7. Teachers’ feedback on the instructors

The information presented above shows that the
majority of teachers believe that the instructors have
good professional knowledge, provide more scientific
and updated information, and that they are experienced
in educational practices, and organize teaching activities
based on the practice of skills for teachers. (Table 7)

The results show that the majority of teachers think
that the instructors have good qualifications, ensuring
the teaching requirements.

3.8 Teachers’ feedback on the factors affecting the
effectiveness of the refresher training program

The survey results show that "the program contents,
organization of learning activities"; "instructors";
"facilities and teaching aids" and "teachers’ expectations
to apply training results to the professional practice" are
the factors influencing the effectiveness of professional
development programs the most. (Table 8)

Table 6. Teachers’ feedback on facilities, teaching aids and supporting activities (N=92)

No Opinions (%)

VI. Facilities ©) @ ) )
44 Courses are equipped with modern teaching facilities. 6.9 20.7 | 379 | 345
45 Teachers are given time to participate in training courses. 1.7 138 | 43.1| 414

The facilities (rooms, tables and chairs, ...) provide good | 3.4 155 483 | 328
46 support for the teachers in learning the theory and doing
practice, working individually and working in groups.

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.
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Table 7. Teachers' feedback on instructors (N=92)

No Opinions (%)

VII. Instructors O] @ ) @
47 | Instructors provide more scientific and updated information. 0.0 | 86 | 483|431
48 | Instructors only give instructions on documents. 10.3 | 12.1 | 44.8 | 32.8
49 Ir?struct.ors give teachers a chance to study the courseware and have 35 | 193 | 368 | 40.4

discussions.
50 | Instructors have teachers apply and practical skills. 0.0 | 89 | 518|393
51 InsFructors ha_ve a lot of practical experle.nce in general education, so 18 | 175 | 208 | 50.9

their lectures include both theory and practice.

1 - Disagree, 2 - Confused, 3 - Agree, 4 - Absolutely agree.
Table 8. Teachers' feedback on factors affecting the effectiveness of the refresher teacher training
(N=92)
No Level
Factors O) @ ©) @

1 Contents of the training and professional development program 0.0 | 86 |534]37.9
2 Organization of learning activities 0.0 |19.0|414]39.7
3 Instructors’ competences 0.0 | 10.7 339|554
4 Courseware and facilities 0.0 |12.1]414 ] 46.6
5 The policy on taking the application of results after the training as a | 3.6 | 23.2 | 41.1 | 32.1

criterion for evaluating and classifying teachers

6 Teachers’ willingness to participate in the program 1.7 | 172 1431|379
7 Teachers’ expectations to apply training results to the professional | 1.8 | 10.5 | 33.3 | 54.4

practice

8 Time for organizing professional development activities 12.3 | 544 | 333
9 Duration (length) of the training 34 | 172|414 379
10 | Financial support for teachers during the training 1.7 | 276 | 27.6 | 43.1
11 | Organizing activities and program management 1.7 | 12.1 | 46.6 | 39.7
12 | Follow-up activities, exchange and help from experts and colleagues | 1.7 | 20.7 | 29.3 | 48.3

after the training

13 | School culture encourages teachers to apply knowledge and skills | 1.7 | 13.8 | 39.7 | 44.8

learned from professional development courses

14 | Sanction for teachers who do not participate in the training 1.7 | 155|483 | 345
15 | Encouragement policies for teachers participating in training activities 1.7 | 13.8 | 37.9 | 46.6

1: No impact; 2: A little impact; 3: Quite influential; 4: Definitely influential

4. Conclusion

The results of the evaluation of refresher training
programs for school teachers conducted by The
University of Danang - University of Science and
Education leads to the following points:

- In general, the objectives are appropriate and the
programs have a great impact on the teachers’
professional capacity, but their capacity have not been
clearly enhanced after each training course.
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- Regarding the contents, teachers’ professional
capacity have been intensively fostered. They are
trained in the education capacity and social
understanding,  teaching  capacity, pedagogical
competence and capacity for assessing learners. The
limited contents include foreign language competence,
research capacity, publication of research products on
the domestic and international scale, and capacity for
social criticism.
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- Regarding methodology, diversified methodologies
are employed, promoting teachers’ positiveness and
creating conditions for them to take part in practical and
experiential activities. However, it is necessary to apply
hands-on exercises and task performance.

- The courseware is provided in a timely and
adequate manner, meeting the teachers’ self-learning
needs, with a balance between theory and practice, and
it is updated.

- Face-to-face exchanges are commonly used;
however, the training duration is short.

- The system of facilities meet the requirements of
the professional development activities.

- The instructors are enthusiastic and well-qualified;
they provide a wide range of updated scientific
information, have lots of experience in educational
practices, and organize teaching activities based on the
practice of skills.

- The factors influencing the efficiency of the
program the most are: program contents, organization of
learning activities, instructors, facilities and teaching
aids as well as teachers’ expectations to apply training
results to the professional practice.

- The expectations and suggestions of the teachers
participating in the programs are: participating in more
continuous professional development; Being more
involved in training with longer duration; Training time

should be in the 3-month summer or at weekends;
Lectures and courseware are easy to understand and
acquire; instructors need to enhance their qualifications
and enthusiasm; the university offers suitable programs
for teachers; training courses should be flexible in terms
of time; regularly evaluating teachers’outcomes.
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PANH GIA CHUONG TRINH BOI DUONG GIAO VIEN PHO THONG
DO TRUONG PAI HQC SU PHAM - PAI HOC PA NANG THUC HIEN

Toém tét: D6i méi chwong trinh bdi dwéng gido vién phd théng 1a mét trong nhivng ndi dung quan trong ctia D& an déi méi can
ban va toan dién nén gido duc Viét Nam sau ndm 2015. Tuy nhién, d& c6 mét chuong trinh hoan thién, hop véi xu thé thi qua trinh
thtr nghiém va danh gia chuong trinh bdi duwdng gido vién phd théng luén cé vai trd rat quan trong. Tai Trwdng Pai hoc Sw pham -
Pai hoc Pa Néng, viéc nang cao chat lwong chuong trinh bdi duwéng gido vién phd théng ludn 1a ndi dung quan trong trong chién
lwgc phét trién cha Trwdng, gép phan quyét dinh viéc thwe hién thanh cong sir ménh dao tao ngudn nhan lyc chéat lwong cao, dap
(ng nhu cau clia d4t nwéc trong thoi ky hoi nhap va phat trién kinh té.

Trong bai viét nay, chung t6i trinh bay két qua danh gia chwong trinh béi dwong gio vién phd thong do Truong Dai hoc Sw
pham - Bai hoc Ba Nang da va dang thwc hién va nhirng yéu to tac dong dén thwc trang nay.

Tir khéa: danh gia; bdi dwéng; chwong trinh bdi duwéng; danh gia chwong trinh bdi dwéng; gido vién phd thong.
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